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SIM Curriculum: COMPROMISE OF 1850
Welcome

WELCOME TO THE  
EDWARD M. KENNEDY 
INSTITUTE
We are delighted to welcome you to the new 
Edward M. Kennedy Institute for the United States 
Senate. The EMK Institute aims to teach students 
about the role of the Senate in our representative 
democracy, introducing important elements 
of the legislative process to young audiences 
and encouraging participation in civic life. Our 
programs serve the general public, students of 
all ages, teachers, scholars, senators, senate staff, 
international visitors, and others in public service.

The materials in this curriculum are designed 
to enhance the Institute’s immersive Senate 
Immersion Module (SIM). The SIM program is an 
educational, role-playing experience, developed 
to engage new generations of Americans. This 
program is conducted in the Institute’s full-
scale representation of the United States Senate 
Chamber. Running with up to 100 students at a 
time, participants take on the roles of senators 
to study issues, debate, negotiate, and vote on 
legislation. 

Digital projections, handheld tablets, and a life-
size representation of the U.S. Senate Chamber 
enhance the immersive role-play. The resources in 
this curriculum help students and teachers prepare 
for the SIM program and discuss the experience 
afterwards. They can also be used independently as 
print outs in the classroom.

The Edward M. Kennedy 
Institute for the United States 
Senate is dedicated to educating 
the public about our government, 
invigorating public discourse, 
encouraging participatory 
democracy, and inspiring the next 
generation of citizens and leaders 
to engage in the public square.

The Institute encourages classroom preparation for the SIM, active play at the Institute and 
debriefing at the end of the experience.
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SIM Curriculum: COMPROMISE OF 1850
About This Curriculum

ABOUT THIS 
CURRICULUM

SIM Learning Goals
Using this curriculum and the EMK Institute SIM, 
students will be able to:

• Understand the basic tenets of representation: 
balancing personal convictions with state, party, 
and national interests  

• Research and analyze issues 
of national importance                                                                                                                                       
                

• Negotiate, persuade and develop strategies to 
reach consensus 

• Take a stand on issues and proposed solutions

The purpose of this learning module is to help 
students learn how a U.S. Senator might address an 
issue of public significance under consideration in 
the United States Congress. Learning about personal, 
state, party, and national interests will help students 
understand representation more fully. It will also 
help them play their roles more effectively when 
taking part in the Institute’s SIM.

The pre-visit lesson examines how elected 
representation works. The post-visit lesson supports 
critical analysis of each student’s strategic choices 
and votes, preparing them to communicate their 
judgment, and defend their individual efforts to 
represent competing interests and considerations.
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Background  Overview

BACKGROUND 
OVERVIEW
Issues Facing the 31st United 
States Congress 
The United States acquired a vast 
expanse of territory in the West at 
the end of the Mexican War in 1848. 
Due to its constitutional powers 
over territories of the United States, 
Congress was almost immediately 
faced with potentially divisive 
questions on how or whether to 
determine if the territory would be 
slave or free. 

Below are five of the issues Congress 
wrestled with as it attempted to 
resolve questions related to slavery 
and westward expansion. Coming to 
a resolution of these issues proved 
difficult, as members of Congress 
represented different geographic and 
ideological constituencies. Issues 
related to slavery in the existing states 
were also brought into the discussion, 
which made bargaining for a resolution 
even more complex.

1. California Statehood 
Shortly after the U.S. acquired California from Mexico, the 
Gold Rush in 1849 swelled the population of the area.  Some, 
especially most of the northern states, wanted to bypass the 
territorial phase and let California be immediately admitted 
to the Union as a state.  However, since California was sure to 
be admitted as a free state (because slavery was not suited for 
the arid climate of Northern California), pro-slavery forces 
did not want to admit a free state to the Union without the 
opportunity to admit a slave state, too.  The balance of free and 
slave states in the Senate was at stake.

2. Texas Borders 
Texas’s northern and western borders were undefined when 
Texas joined the Union in 1845 as a slave state. Since Mexico 
had abolished slavery in 1829, all the new territory acquired 
by the U.S. from Mexico was free. Congress needed to define 
the borders of Texas, but where the line was drawn was part of 
the slavery question because if Texas’s borders were drawn to 
include territory from New Mexico (note the location of Sante 
Fe on the Polk map) it would mean introducing slavery into 
formerly free territory. 

3. Extending the 36º 30’ “Missouri Compromise” line of 
latitude 
The Missouri Compromise line of 1820 made all territory 
south of the line open to slavery and all territory north of the 
line (except Missouri) free, but it applied only to territory then 
part of the United States (territory included in the Louisiana 
Purchase). Extending the line created in the Missouri 
Compromise all the way to the Pacific Ocean would introduce 
slavery into the formerly free territories of New Mexico and 
California.

4. Fugitive Slave Law 
Congress enacted a Fugitive Slave Act in 1793, but many 
southerners felt that it was too weak. Agreeing to enact a new, 
stronger law in 1850 would commit free states to returning 
escaped slaves to their masters.

5. Abolishing the DC Slave Trade 
In 1850, members of Congress could look out the windows 
of the Capitol building, where the laws were made in the 
land of the free, and see slaves being bought and sold.  Some 
found this to be distressing.  The District of Columbia is not 
a state, and is constitutionally under the control of Congress.  
Therefore, Congress had the right to make laws about slavery 
there, even though Congress could not make similar laws in 
any state.  Some northerners thought that since Congress had 
the ability to make laws relating to slavery in the District, it 
should exercise that right by abolishing slavery and/or the 
slave trade in the District.  Southerners rejected any attempt 
by Congress to make laws about slavery anywhere.

Source: Center for Legislative Archives
National Archives and Records 
Administration
www.archives.gov/legislative
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Pre-Lesson

Pre-Lesson Introduction 
This lesson introduces students to major historical 
issues facing the nation in 1850. Students consider 
the role and responsibilities of the Senate as they 
grappled with the divergent interests of states and 
territories across the country. It helps prepare 
them for an activity in which they try to consider 
and pass legislation equivalent to the Compromise 
of 1850. The post-lesson provides students with an 
opportunity to synthesize their experience in the 
SIM and complete a writing assignment about what 
they learned.

PRE-LESSON:  
INTRODUCTION TO 
THE COMPROMISE  
OF 1850

Enduring Understandings
• Developing consensus in groups with 

different interests requires committment and 
participation. 

• The Senate, as a legislative body, is designed 
for deliberation and debate as a part of 
the creation of legislation that can reflect 
the important concerns of all citizens.                                                                                                                                        
          

• The Compromise of 1850 failed to provide a 
long-term solution to the issue of slavery in the 
western territories.

Lesson Learning Objectives
Students will be able to:
• Describe the major issues that led to the 

Compromise of 1850. 
• Analyze a primary and secondary source 

relating to the Compromise of 1850. 
• Understand how the individual bills in the 

Compromise addressed the difficulty of 
preserving the Union.

Essential Questions
• How should a representative balance their 

own personal beliefs and convictions with the 
interests of their state, their party and what is 
best for the country? 

• Is it possible to effectively represent the 
viewpoints and needs of your constituents 
while negotiating and compromising with other 
members of the Senate? 

• What is the role of deliberation, debate and 
negotiation in shaping legislation?

• Was slavery an issue that could be resolved 
through legislation?

LESSON 
DURATION 

50 minutes 

KEY VOCABULARY

• Compromise: an agreement reached by multiple 
parties each making concessions 

• Whig: early American political party, succeeded by 
Republicans 

• Democrat: political party popular in the pre-Civil 
War South 

• Free Soil Party: political group that opposed the 
expansion of slavery into the western territories 

• Fugitive: in this context, an escaped slave 

• Constituent: those who are voting members of a 
community or organization, and have the power to 
appoint or elect
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Pre-Lesson

Pre-Lesson Plan
TOTAL TIME: 50 minutes

TIME ACTIVITY

5 minutes Warm-Up

15 minutes Primary Source 
 Analysis

               Materials:
                   - Calhoun-Webster Graphic Organizer 
                      (pg. 9)
                   - Issue Summary and Timeline (pg. 10)
                   - John C. Calhoun, senator profile #1 
                      (pg. 11)
                   - Daniel Webster, senator profile #2 
                      (pg. 12)
               Primary Sources:
                    - Map of the United States, 1848 (pg. 19)
                    - Excerpts from "Clay Compromise 
                       Measures" (pg. 20)
                    - Excerpts from "Seventh of March"
                      (pg. 21)

15 minutes Issue Examination Groups

               Materials:
                    - All previous resources
                    - All 5 Senator Profiles #1-5 (pgs. 11-15)
                    - Who Am I And How Am I Going to Vote? 
                       (pg. 16)
               Primary Sources:
                    - Issue Conference Packets:
                              - California Statehood (pgs. 22-25)
                              - Fugitive Slave Act (pgs. 26-29)
                              - Slave Trade in Washington D.C. 
                                 (pgs. 30-33)

DESCRIPTION

The students will respond to the following prompt in their notebooks 
or on a sheet of paper: 

"Think about a time when you had to convince someone of 
something. This could be about anything (increasing time to play 
a video game, getting a new gadget or phone, putting off bedtime, 
etc.…) Consider these scenarios and evaluate your own ability to 
convince people of something. How “good” are you at negotiation 
and compromise?"

Two Perspectives: Divide the class into six groups. These can be 
purposefully organized to provide a range of skills and talents or can 
be randomly assigned.  Provide the following prompt: 

"Senators in 1850 were VERY divided about how to proceed with the 
addition of new states and the continued existence / expansion of 
slavery. In March of 1850, two senators debated the issue of slavery in 
the western territories: John C. Calhoun and Daniel Webster."

 Provide Calhoun's "Clay Compromise Measures" speech and Webster's 
"Seventh of March" speech, as well as the senator profiles of Calhoun 
and Webster to support student understanding of their perspectives.

Students will complete:

1. An analysis of the documents using the provided graphic organizer.
2. A short summary of each senator’s position using their graphic 
organizer. (What is each senator saying?)

Have the students use the map, timeline, and summary of the 
Compromise of 1850 to analyze the speeches and write their 
summary statement. Ask students to hold onto their summaries.

Have students remain in their groups. 

There will be two groups discussing each issue: California Statehood, 
the Fugitive Slave Act, and the Slave Trade in Washington DC. Each 
group will receive an issue conference information packet on their 
specific issue. The groups will also each receive three additional 
profiles (Henry Clay, Stephen A Douglas, and William H. Seward), 
which are similar to the information they will receive at the Institute. 

Students will review the information in their packet and discuss why 
their issue is the most critical to resolve in the Compromise of 1850.
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Pre-Lesson

DESCRIPTION

Once students begin to understand the central elements of their issue, 
they will read all five senator profiles. As a group, they will select one 
senator and write an argument about the importance of their issue 
from the perspective of that senator. This argument will be based on 
information learned from the primary sources and the senator's profile. 

Students should consider:
• Why the issue is the most important for their senator.
• Which other issue(s) they would and would not compromise on.
• Why their senator's political party should support their argument.
• Which constituents the senator is best serving by focusing their 

attentions on this issue.

Students will use all of the documents and resources that they have 
received up to this point in addition to the resources in the issue 
specific packets. Encourage students to provide historical or textual 
evidence to support their written argument.

Each group will select one or more students to read their argument 
aloud to the class. 

Each issue specific group will critique the argument of the group 
who shared their issue. (ex: the second California statehood group 
will critique the argument of the first.) Critique form is provided.

Students will respond to this prompt in writing as an exit ticket or 
homework assignment:

You have worked in different groups today exploring the major 
factors the U.S. Senate negotiated during the Compromise of 1850. 
You used your literary and critical thinking skills to analyze and 
describe one major factor, and then worked in a diverse group of your 
peers to come to consensus on how a particular senator would feel 
about the issues involved in the Compromise of 1850.

When we attend the simulated senate session on the Compromise of 
1850 you will need to use the same skills to negotiate with your peers. 

Please complete the following two sentence starters [listed on 
included worksheet] below to prepare you for your experience in 
the Senate Immersion Module at the EMK Institute. Also please 
rate your level of preparation for the SIM on the survey. (You will 
reference this survey again after you complete your experience in 
the SIM).

TIME ACTIVITY

(Continued)

10 minutes  Public Speaking/ 
 Peer Critique

               Materials:
                    - Argument Critique Sheet (pg.17)

5 minutes Exit Ticket /  
 Homework

               Materials:
                    -  Exit Ticket Survey and Short Writing 
                       (pg. 18)

Pre-Lesson Plan (continued)
TOTAL TIME: 50 minutes
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RESOURCES

CALHOUN-WEBSTER GRAPHIC ORGANIZER
JOHN CALHOUN

KEY EXCERPTS – WHAT JUMPS OUT TO YOU?        MAIN POINTS (IN YOUR OWN WORDS)

SUMMARY OF POINT: (WHAT IS THE SENATOR TRYING TO SAY?)

DANIEL WEBSTER

KEY EXCERPTS – WHAT JUMPS OUT TO YOU?        MAIN POINTS (IN YOUR OWN WORDS)

SUMMARY OF POINT: (WHAT IS THE SENATOR TRYING TO SAY?)

SIM Curriculum: COMPROMISE OF 1850
Pre-Lesson MaterialsSTUDENT WORKSHEET
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Pre-Lesson Materials

Introduction and Purpose
In 1850, tensions between the north and south have 
been growing and growing over the past 4 years. 
The United States is on the brink of civil war. The 
northern and southern states are divided on many 
issues, especially slavery. As the country grows 
territory-wise, a debate rages about whether new 
states within the nation will be free or slave states. 
The U.S. legislature must work to keep the country 
together as best as they can. 

Several senators played major roles in the 
creation and passage of the Compromise of 1850 – 
Senator Henry Clay (Whig from Kentucky), Senator 
Stephen Douglas (Democrat from Illinois), and 
Daniel Webster (Democrat from Massachusetts). 
Clay first proposed a bill with several amendments, 
supported by Webster, that failed to pass. Then, 
Stephen Douglas divided the omnibus bill into 
several individual bills so that senators could vote 
or abstain on different bills. The Compromise of 
1850 was made of all the bills that were passed by 
different groups of senators. 

The purpose of the compromise was to subdue 
growing conflict between northern and southern 
states about the slave and free territory in the country. 

During this learning module, students take on 
the role of senators in 1850 as the country is faced 
with the impending civil war between northern and 
southern states. The pre-lesson will help you gain an 
understanding about major issues facing the nation 
in 1850. 

During the actual SIM, you will work as senators 
to try to create and pass a bill to calm the tensions in 
the nation. 

1850 State of the  
Union Timeline
1846 
• The Wilmot Proviso is proposed, which stated that 

any territory added to the Union after the date when 
the Proviso was passed would be admitted as a free 
state. The Wilmot Proviso passed in the House of 
Representatives, but failed to pass in the Senate. 

• Iowa was admitted as a free state.
 
1848
• Mexican-American War ended and U.S. gained 

territory from Texas to Arizona. 

• Wisconsin was admitted as a free state. At this 
point, 15 states were free states and 15 states were  
slave states. 

• The Free Soil Party formed. This anti-slavery party 
was in full support of the Wilmot Proviso. 

1849
• California asked to be admitted as a free state. 

1850
• Texas wanted to extend its borders to Santa Fe, New 

Mexico. 

• Washington, DC had the largest slave market in 
North America.

THE STATE OF THE 
UNION: COMPROMISE 
OF 1850

STUDENT RESOURCE
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Democrat
As a Democrat, you feel that you represent the common people of the United 
States: small farmers, laborers, and settlers moving west. You think that wealthy 
landowners and businessmen shouldn't have as much influence over politics—they're 
overrepresented as it is!

 ARISTOCRATS  EXPANSION  FARMING

YOU ARE SENATOR

JOHN C. 
CALHOUN
There's no sugarcoating it:  you're one of the 
Senate's strongest supporters of slavery, and not 
afraid to let people know it.  You're pushing seventy 
and battling tuberculosis, but you're going to weigh 
in on this bill if it KILLS you (Spoiler: it does). 
You're a giant of the senate, and relish your position 
as a major influence holder.

SENATOR 1  
SOUTH CAROLINA (D)

South Carolina
Things are tense in your state: people are leaving, the cotton crop has been low, and 
you have the sinking feeling that your "property" outnumbers you. Thank heavens you 
and your planter friends control the state government — it's the only way to make sure 
the North doesn't make things worse.

 ARISTOCRATS  STATES’ RIGHTS  SLAVERY

STUDENT RESOURCE
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Pre-Lesson Materials

YOU ARE SENATOR

DANIEL WEBSTER
You're one of the Senate's big guns:  the greatest 
constitutional scholar of your generation, able 
to win anyone over with your powerful speeches.  
Even so, you can't STAND John Davis, the other 
Massachusetts senator, and you're not on speaking 
terms. You have national ambitions, and he's among 
those who have thwarted them. You're known to 
be pretty anti-slavery, but there is nothing more 
important to you than protecting the Union from 
dissolving.

SENATOR 2 
MASSACHUSETTS (W)

Whig
As a Whig, you want to invest in America's future: the government needs to fund 
improvements in manufacturing and transportation, so that the U.S.A. can become an 
economic powerhouse. Businessmen and educated experts will lead the way; they 
deserve your support.

 ARISTOCRATS  FEDERAL FUNDING  INDUSTRY

Massachusetts
Massachusetts' textile mills drive its economy: if the South stops sending cotton your 
way, that business will dry up, and your constituents won't be happy. Still, Boston is a 
major international port...if you support laws that Britain or continental Europe would 
frown upon, you might not have any trading partners to sell those textiles TO.

 COTTON & TEXTILES  FOREIGN OPINION  SLAVERY

STUDENT RESOURCE
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Pre-Lesson Materials

YOU ARE SENATOR 

HENRY CLAY
You're a 40-year political veteran, having served in 
both houses of Congress and as Secretary of State. 
As a slaveholder who is still uncomfortable with 
slavery itself, you’re famous as an advocate for 
compromise -- this bill was your idea!

SENATOR 3 
KENTUCKY (W)

Whig
As a Whig, you want to invest in America's future: the government needs to fund 
improvements in manufacturing and transportation, so that the U.S.A. can become an 
economic powerhouse. Businessmen and educated experts will lead the way; they 
deserve your support.

 ARISTOCRATS  FEDERAL FUNDING  INDUSTRY

Kentucky
You represent a western state, but a modern one, too: you've recently been building out 
your railroad links to Northern cities. Being next to the free states is a double-edged 
sword, though: it's that much easier to escape across the border. Can you blame your 
constituents for wanting fugitive "property" laws to be better enforced?

 LAW ENFORCEMENT  RAILROADS  SLAVERY

STUDENT RESOURCE
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YOU ARE SENATOR 

STEPHEN A.  
DOUGLAS
You may be kinda short, but you're hugely 
influential in Illinois politics, and a major player 
here in the Senate:  a skilled debater and tactician.  
You've put your reputation on the line for this bill, 
and you're going to make sure it's fantastic.

SENATOR 4  
ILLINOIS (D)

Democrat
As a Democrat, you feel that you represent the common people of the United 
States: small farmers, laborers, and settlers moving west. You think that wealthy 
landowners and businessmen shouldn't have as much influence over politics—they're 
overrepresented as it is!

 ARISTOCRATS  EXPANSION  FARMING

Illinois
Illinois is full of small, independent farmers, so you respect the common people's 
desire to run their states however they see fit. That said, your state's cities are growing, 
too, so you know that it's important to bring America into the modern world. In fact, 
you've recently been seeking funding for a new railroad: Chicago needs it!

 RAILROADS  STATES’ RIGHTS  SLAVERY

STUDENT RESOURCE
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Whig
As a Whig, you want to invest in America's future: the government needs to fund 
improvements in manufacturing and transportation, so that the U.S.A. can become an 
economic powerhouse. Businessmen and educated experts will lead the way; they 
deserve your support.

 ELITES  EXPANSION  FARMING

YOU ARE SENATOR

WILLIAM H. 
SEWARD
You're a long-time advocate of prison reform and 
better care for the insane; you've actually drawn 
some controversy for defending a mentally ill black 
man in court.  You're a committed abolitionist, 
though -- you can't let it get to you.

SENATOR 5 
NEW YORK (W)

New York
Your state is where America does its business. New York City is full of bankers, 
merchants, and entrepreneurs -- and the steady flow of immigrants that want to work 
for them. Many of those people are invested in the cotton trade, too: it may be grown in 
the South, but it's shipped out of the country from your docks.

 BANKING  COTTON & TEXTILES  SLAVERY

STUDENT RESOURCE
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Justify your claim with evidence.

Justify your claim with evidence.

Justify your claim with evidence.

Justify your claim with evidence.

WHO AM I AND HOW 
AM I GOING TO VOTE?
DIRECTIONS: Take into consideration what you 
know about the time period of 1850, the sources you 
have been provided, and your senator profile sheet.

Issue Conference: 
Why is this the most important issue?

Areas for possible compromise: 
(What issues are slightly less important?)

Why should your political party support you?
(Why should the other political party support you?)

Which of your constituents are you best serving
by focusing your attention and efforts on this issue?

STUDENT WORKSHEET

Senator Name:                             Political Party:
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Persuasiveness of Argument    1 2 3 4 5

Feedback for Team:           

 

            
Use of Historical Evidence     1 2 3 4 5

Feedback for Team:           

             
Effectiveness of Argument      1 2 3 4 5

Feedback for Team:           

ARGUMENT CRITIQUE 
SHEET
DIRECTIONS: Listen carefully to the argument 
presented by the group that shares your issue from 
1850. Evaluate their argument on three criteria on 
a scale of 1-5 and provide some written feedback to 
improve their argument.

1  (Weak)               –               5 (Strong)

 

SIM: COMPROMISE OF 1850
Pre-Lesson MaterialsSTUDENT WORKSHEET
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You have worked in different groups today 
exploring the major factors that were negotiated 
on during the Compromise of 1850. You used your 
literary and critical thinking skills to analyze and 
describe one major factor and then had to work in a 
diverse group of your peers to come to consensus on 
how a particular senator would feel about the issues 
involved in the Compromise of 1850. 

When we attend the Senate Immersion Module 

EXIT TICKET  
SURVEY AND  
SHORT WRITING

(SIM) on the Compromise of 1850 you will need to 
use the same skills to negotiate with your peers. 

Please complete the following two sentence 
starters below to prepare you for your experience 
in the simulated senate module at the Kennedy 
Institute. Also please rate your level of preparation 
for the SIM on the survey. (You will reference this 
survey again after you complete your time at the 
SIM).

On a scale of 1-5 (1 least confident, 5 most confident) 
 
____   I have sufficient historical content knowledge of  
 the compromise of 1850 to effectively take the  
 role of a senator during debate, negotiations,  
 and voting sessions. 
 
____   I can represent viewpoints of senators that I  
 personally, do not believe in 
 
____   I can, as a senator, take into account numerous  
 people’s opinions and points of view when  
 deciding how to vote on a particular bill. 
 
____   I can justify my voting record to a group of  
 voters or important political supporters.

I believe that my greatest strength during the senate 
simulation will be my ability to…

I will have to rely on my peers and Kennedy Institute 
staff for support with …

STUDENT WORKSHEET
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Map of the United States 
Including Western 
Territories, December, 
1848; RG 233, Records 
of the U.S. House of 
Representatives;  
National Archives Building; 
Washington, DC; National 
Archives Identifier 2127339

MAP OF 
THE UNITED 
STATES, 1848 

STUDENT RESOURCE
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The first question, then, presented for consideration 
in the investigation I propose to make in order 
to obtain such knowledge is: What is it that has 
endangered the Union? To this question there can 
be but one answer, that the immediate cause is the 
almost universal discontent which pervades all the 
States composing the Southern section of the Union. 
This widely extended discontent is not of recent 
origin. It commenced with the agitation of the 
slavery question and has been increasing ever since. 
The next question, going one step further back, is: 
What has caused this widely diffused and almost 
universal discontent?

One of the causes is, undoubtedly, to be traced to 
the long-continued agitation of the slave question 
on the part of the North, and the many aggressions 
which they have made on the rights of the South 
during the time.

…There is another lying back of it--with which 
this is intimately connected--that may be regarded 
as the great and primary cause. This is to be found 
in the fact that the equilibrium between the two 

sections in the government as it stood when the 
Constitution was ratified and the government put 
in action has been destroyed. At that time there was 
nearly a perfect equilibrium between the two, which 
afforded ample means to each to protect itself against 
the aggression of the other; but, as it now stands, 
one section has the exclusive power of controlling 
the government, which leaves the other without 
any adequate means of protecting itself against its 
encroachment and oppression.

The result of the whole is to give the Northern 
section a predominance in every department of the 
government, and thereby concentrate in it the two 
elements which constitute the federal government: a 
majority of States, and a majority of their population, 
estimated in federal numbers. Whatever section 
concentrates the two in itself possesses the control of 
the entire government.

…Having now, senators, explained what it is that 
endangers the Union, and traced it to its cause, and 
explained its nature and character, the question 
again recurs, How can the Union be saved? To this I 
answer, there is but one way by which it can be, and 
that is by adopting such measures as will satisfy the 
States belonging to the Southern section that they can 
remain in the Union consistently with their honor and 
their safety….The South asks for justice, simple justice, 
and less she ought not to take.

…But can this be done? Yes, easily; not by the weaker 
party, for it can of itself do nothing--not even protect 
itself--but by the stronger. The North has only to will 
it to accomplish it--to do justice by conceding to the 
South an equal right in the acquired territory, and to do 
her duty by causing the stipulations relative to fugitive 
slaves to be faithfully fulfilled--to cease the agitation of 
the slave question, and to provide for the insertion of a 
provision in the Constitution, by an amendment, which 
will restore to the South, in substance, the power she 
possessed of protecting herself before the equilibrium 
between the sections was destroyed by the action of this 
government. But will the North agree to this? It is for 
her to answer the question….

Retrieved from http://www.nationalcenter.org/
CalhounClayCompromise.html

EXCERPTS FROM 
“THE CLAY COMPROMISE 
MEASURES” SPEECH 
BY JOHN C. CALHOUN  
(MARCH 4, 1850)

STUDENT RESOURCE
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Mr. President - I wish to speak today, not as a 
Massachusetts man, nor as a Northern man, but 
as an American, and a member of the Senate of the 
United States.

…Now, Sir, upon the general nature and influence 
of slavery there exists a wide difference of opinion 
between the northern portion of this country and the 
southern. It is said on the one side, that, although not 
the subject of any injunction or direct prohibition 
in the New Testament, slavery is a wrong; that it is 
founded merely in the right of the strongest; and 
that is an oppression, like unjust wars, like all those 
conflicts by which a powerful nation subjects a 
weaker to its will…. These are the sentiments that are 
cherished, and of late with greatly augmented force, 
among the people of the Northern States.

…The South, upon the other side, having been 
accustomed to this relation between two races all 
their lives, from their birth, having been taught, in 
general, to treat the subjects of this bondage with care 
and kindness, and I believe, in general, feeling great 
kindness for them, have not taken the view of the 
subject which I have mentioned. There are thousands 
of religious men, with consciences as tender as 
any of their brethren at the North, who do not see 
the unlawfulness of slavery; and there are more 
thousands, perhaps, that whatsoever they may think 
of it in its origin, and as a matter depending upon 
natural right, yet take things as they are, and, finding 
slavery to be an established relation of the society 
in which they live, can see no way in which, let their 
opinions on the abstract question be what they may, 
it is in the power of the present generation to relieve 
themselves from this relation. And candor obliges me 
to say, that I believe they are just as conscientious, 
many of them, and the religious people, all of them, as 
they are at the North who hold different opinions.

…Mr. President, in the excited times in which we 
live, there is found to exist a state of crimination 
and recrimination between the North and South. 
There are lists of grievances produced by each; 
and those grievances, real or supposed, alienate 
the minds of one portion of the country from the 
other, exasperate the feelings, and subdue the sense 
of fraternal affection, patriotic love, and mutual 
regard….I begin with complaints of the South…
especially to one which has in my opinion just 
foundation; and that is, that there has been found at 

the North, among individuals and among legislators, 
a disinclination to perform fully their constitutional 
duties in regard to the return of persons bound to 
service who have escaped into the free States. In that 
respect, the South, in my judgment, is right, and the 
North is wrong.

…And now, Mr. President, instead of speaking of the 
possibility or utility of secession, instead of dwelling 
in those caverns of darkness…let us enjoy the fresh 
air of Liberty and Union…. We have a great, popular, 
constitutional government, guarded by law and by 
judicature, and defended by the affections of the whole 
people. No monarchical throne presses these States 
together, no iron chain of military power encircles 
them; they live and stand under a government popular 
in its form, representative in its character, founded 
upon principles of equality, and so constructed, we 
hope, as to last for ever. In all its history it has been 
beneficent; it has trodden down no man's liberty; it has 
crushed no State. Its daily respiration is liberty and 
patriotism; its yet youthful veins are full of enterprise, 
courage, and honorable love of glory and renown. 

EXCERPTS FROM THE 
“SEVENTH OF MARCH” 
SPEECH BY DANIEL WEBSTER 
(MARCH 7, 1850)

Retrieved from https://www.
dartmouth.edu/~dwebster/
speeches/seventh-march.
html

STUDENT RESOURCE



pg. 22

http://emkinstitute.org/

SIM Curriculum: COMPROMISE OF 1850
Pre-Lesson Materials

CALIFORNIA 
STATEHOOD ISSUE 
GROUP

The territory known as California consists of land acquired in the Treaty of Guadalupe-Hidalgo after the Mexi-
can-American War. After the Gold Rush in 1948, the territory was full of American settlers who wanted to officially 
become a part of the United States. A convention was held and a proposed state constitution was produced. One of the 
sections of the constitution stated:

BACKGROUND INFORMATION 

"NEITHER SLAVERY, NOR INVOLUNTARY SERVITUDE, UNLESS FOR THE 
PUNISHMENT OF CRIMES, SHALL EVER BE TOLERATED IN THIS STATE."

This was both expected and simultaneously shocking. Mexican lands had been slave-free since 1829 and Califor-
nia was not excluded from this. However, Congress had been trying to maintain the balance of free and slave state 
representation and adding another free state would upset this balance. In the famous Missouri Compromise, when 
Missouri wanted to enter the country as a slave state, Maine had to simultaneously be brought in as a free state.

It is up to you now to use the primary sources and explain why this issue is so critical. Select one of the senator pro-
files and prepare an argument of the importance of the issue through that senator’s eyes!

LIST OF INCLUDED PRIMARY SOURCES:

- Congressional Globe: Zachary Taylor’s First Annual Message to Congress

- Poster: Emigration to California!

- Document: Wilmot Proviso

STUDENT RESOURCE
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RESOURCE: CALIFORNIA STATEHOOD

CONGRESSIONAL GLOBE: 

On December 4th, 1849, President Zachary Taylor 
presented his First Annual Message to Congress. 
The Whig president had rode into office the previous 
year as the “Old Rough and Ready” hero from the 
Mexican-American War. In the speech, he spoke 
about the lands won in that war, including California.

Zachary Taylor's First Annual 
Message to Congress

“...The extension of the coast of the United States on 
the Pacific, and the unexampled rapidity with which 
the inhabitants of California especially are increas-
ing in numbers, have imparted new consequence to 
our relations with the other countries whose ter-
ritories border upon that ocean. It is probably that 
the intercourse between those countries and our 
possessions in that quarter, particularly with the 
Republic of Chili, will become extensive and mutu-
ally advantageous in proportion as California and 
Oregon shall increase in population and wealth. It 
is desirable, therefore, that this Government should 
do everything in its power to foster and strengthen 
its relations with those States, and that the spirit of 
amity between us should be mutual and cordial…”

“...No civil government having been provided by 
Congress for California, the people of that Territo-
ry, impelled by the necessities of their political con-
dition, recently met in convention, for the purpose 
of forming a constitution and State government, 
which the latest advices give me reason to suppose 
has been accomplished; and it is believed they will 
shortly apply for the admission of California into 
the Union as a sovereign State. Should such be the 
case, and should their constitution be conformable 
to the requisitions of the Constitution of teh United 
States, I recommend their application to the favor-
able consideration of Congress…”

The Library of Congress. 
Congressional Globe, Senate, 31st 
Congress, 1st Session, page 1.
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RESOURCE: CALIFORNIA STATEHOOD

POSTER: 
Emigration to California!

On January 24th, 1848, James W. Marshall dis-
covered gold at Sutter’s Mill in Coloma, Califor-
nia. This was the beginning of the Gold Rush that 
lasted for the next seven years. American settlers 
flocked westward to pursue the American Dream. 
Some wanted to get rich on gold, others went to 
make money supporting the miners in other jobs. 
This advertisement, printed in Boston, is for 
organized westward trips that promoted further 
settlement of the California region.

“California. Emigration to California! Do you want to 
go to California! If so, go and join the Company who 
intend going out the middle of March, or 1st of April 
next, under the charge of the California Emigration 
Society, in a first rate Clipper Ship. The Society agree-
ing to find places for all those who wish it upon their 
arrival in San Francisco. The voyage will probably be 
made in a few months. -- Price of passage will be in the 
vicinity of one hundred dollars! Children in propor-
tion. A number of families have already engaged pas-
sage. A suitable Female Nurse has been provided, who 
will take charge of Young Ladies and Children. Good 
Physicians, both male and female go in the Ship. It is 
hoped a large number of females will go, as Females 
are getting almost as good wages as males…”

California Emigration Society, broadside, 
Emigration to California!, Boston, 1849, 

RB 82892
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Original draft of Wilmot Proviso, 
August 8, 1846, 
Records of the U.S. House of 
Representatives, 
National Archives and Records 
Administration

Representative David Wilmot introduced this 
amendment in 1846 during a debate over a bill 
to fund the Mexican War. It prohibited slavery 
in any territory acquired from Mexico. Wilmot 
hoped to use Congress’s constitutional power 
of the purse to prevent the diffusion of slavery 
during the nation’s westward expansion. 
This amendment passed in the House but 
failed in the Senate. The Wilmot Proviso was 
reintroduced several more times in subsequent 
years, but was never enacted.

“Provided, that, as an express and fundamental 
condition to the acquisition of any territory from 
the Republic of Mexico by the United States, by 
virtue of any treaty which may be negotiated 
between them, and to the use by the executive of the 
moneys herein appropriated, neither slavery nor 
involuntary servitude shall ever exist in any part of 
said territory, except for crime, whereof the party 
shall first be duly convicted.”

RESOURCE: CALIFORNIA STATEHOOD

DOCUMENT: 
Wilmot Proviso
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FUGITIVE SLAVE
ISSUE GROUP
BACKGROUND INFORMATION 

LIST OF INCLUDED PRIMARY SOURCES:

- Congressional Globe: Speech by Senator Thomas Pratt of Maryland

- Poster: Caution! Colored People of Boston..

- Document: Witnesses to Ownership in the Matter of Henry Garnet

The issue of runaway slaves had been pervasive throughout the history of the United States. The Founding Fa-
thers had dealt with this issue on their plantations and Thomas Jefferson even placied advertisements in newspa-
pers describing his runaway slaves and offering rewards for their return. But over time this issue of returning the 
runaway slaves became more and more contentious. 

In 1783, Massachusetts declared slavery unconstitutional and it was officially abolished in the state. Many north-
ern states followed suit with New Hampshire, Connecticut, and Rhode Island all voting within the next two years 
to begin the process of gradual emancipation of slaves. Gradual emancipation is a process by which people born 
into slavery after a certain date become free; it was a plan that was endorsed by Thomas Jefferson. 

Both slavers and abolitionists claimed the Founding Fathers as supporters of their cause. But their theoretical 
discussions about what these great men would have supported did nothing to affect actual change on the heart of 
the issue.

The United States Census in 1850 documented 3,204,313 slaves in the United States. One tally cites that approxi-
mately 100,000 slaves ran away between 1810 and 1840 leading up to this census. 

It is up to you now to use the primary sources and explain why this issue is so critical. Select one of the senator 
profiles and prepare an argument of the importance of the issue through that senator’s eyes!

STUDENT RESOURCE
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RESOURCE: FUGITIVE SLAVE

CONGRESSIONAL GLOBE: 
Speech by Senator Thomas 
Pratt of Maryland

"The Senate will perceive that it proceeds upon this hy-
pothesis, that the Constitution of the United States impos-
es upon the Federal Government the obligation to deliver 
to the master his fugitive slave, when the slave shall have 
escaped from the State within which the mater resides to 
any other State of this Union. The clause of the Constitu-
tion is in these words:

'No person held to service or labor in one State, under the 
laws thereof, escaping into another, shall, in consequence 
of any law or regulation therein, be discharged from such 
service or labor, but shall be delivered up on claim of the 
party to whom such service or labor may be due.'

Here is an express constitutional direction that fugitive 
slaves, who shall thus escape, shall be delivered up upon 
claim of the party to whom the service or labor is due. Now, 
sir, if there had been no decision of the Supreme Court 
giving a construction to this article of the Constitution, and 
if there had been no legislation in conformity with it, or to 
carry it out, there might be some doubt as to the party upon 
whom this obligation is imposed. But Congress in 1793 
passed a law, to which reference was made on yesterday, by 
which Congress declares that the master shall be entittled 
to seize or arrest his fugitive slave whenever he shall escape 
from him into another State of the Union."

This is an excerpt of a Senate speech given by Thomas 
Pratt of Maryland on August 20th, 1850 on the issue 
of the Fugitive Slave Bill. Senator Pratt was a Whig, 
who had formerly been a state senator and Governor of 
Maryland. As governor, he had come into conflict with 
the state of Pennslyvania, who refused to return sev-
eral excaped slaves. A Maryland slaveholder was also 
killed by Pennslyvania abolitionists during his tenure.

The Library of Congress. 
Congressional Globe, Senate, 31st 
Congress, 1st Session, page 1237.
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“Caution! Colored People of 
Boston…”: Library of Congress, 
Rare Book and Special Collections 
Division, Printed Ephemera 
Collection Portfolio 60, Folder 22 
[only part of the advertisement is 
reproduced here]

RESOURCE: FUGITIVE SLAVE

POSTER: 
Caution! Colored People of Boston...

This advertisement was posted in the city of Boston showing how the 
extension of the Fugitive Slave laws could infringe on the rights of free 
individuals. Massachusetts had made slavery illegal in 1783, but the 
rights of the Southern states to have their  slaves returned would take 
precedence if the Fugitive Slave Bill was passed.
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"I do hereby certify that I new [sic] a 
negro boy named Henry belonging
to Benedict Jones. And that said
boy runaway in the fall of 1842.
The boy to the best of my recollection was
rather slender built lean face and 
was not very black in colour.
Oct. 15th, 1850
Francis Brookshanks

State of Maryland
Cecil County Court

Appeared the above
subscriber before me one of the Justices
of the Peace, in and for said county and
made oath to the above certificate
and I do certify the same named
person to be a resident of said county
and personally acquainted with the 
Benedict Jones,
Sworn to this 15th day of Oct. AD. 1850,
   John W. Morgan JP

State of Maryland Cecil County for I hereby 
certify that John W Morgan Esq. before  whom the 
aforegoing affidavit was made, and who has therein 
sub-scribed his name, was at the time of taking and 
subscribing the same, one of the Justices of the 
Peace, of the State of Maryland, in and for Cecil 
County aforesaid, and Commissioned and sworn in 
Testimony whereof, I hereto set my hand and seal 
of Cecil County Court affix this  sixteenth day of 
October Eighteen hundred and fifty.

   R.C. Hollyday
   of Cecil County Court"

Witnesses to Ownership in the 
Matter of Henry garnet, Fugitive 

Slave
10/15/1850 - 10/16/1850

Records of District Courts of the 
United States

National Archives Identifier: 
279016

RESOURCE: FUGITIVE SLAVE

DOCUMENT:
Witnesses to Ownership in the 
Matter of Henry Garnet

 This is an example of the evidence presented in 
order to prove the status of someone as a slave. 
Henry Garnet was returned to his owner on the 
word of Francis Brookshanks.
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SLAVE TRADE IN 
WASHINGTON DC
ISSUE GROUP

BACKGROUND INFORMATION 
A nation’s capital is supposed to represent the ideals of the entire country. But what were the ideals of America 
in 1850? Some wanted to abolish the slave trade in Washington DC. Other saw it as a crucial center for interstate 
trade. 

The importation of slaves became illegal in 1800, but that did not mean a halt to slavery and the domestic slave 
trade by any means. Between 1790 and 1860, approximately 835,000 slaves were moved between Maryland, 
Virginia, and the Carolinas, as well as being sent west to Alabama, Mississippi, Louisiana, and Texas. Anywhere 
between 16 to 60 percent of slaves were shipped west in any given year, but the rest of the trade stayed on the East 
Coast. 

Washington DC was a huge slave market because of its central location between Maryland and Virginia. There 
was also a need for slave labor in the city of Washington DC itself. Many new buildings were being constructed, 
including the Capitol building where the Senate is housed. Many slaves were rented out as laborers to participate 
in this construction.

Many senators were concerned with the effect the slave trade in Washington DC had on foreign opinion. Many 
other countries had declared slavery illegal and freed all of their slaves already. Britain declared it illegal in 1834 
and, through gradual emancipation, by 1838 all slaves were free. Mexico had freed the last of their slaves in 1829. 
The slave trade seemed to these countries an uncivilized practice that made the U.S. inferior to them in many 
ways. It did not stop the international trade for slave-produced goods, but many individuals in the United States 
were conscious of how it could affect policy decisions in the capital. 

It is up to you now to use the primary sources and explain why this issue is so critical. Select one of the senator 
profiles and prepare an argument of the importance of the issue through that senator’s eyes!

LIST OF INCLUDED PRIMARY SOURCES:

- Congressional Globe: Discussion Between Senator Davis and Senator Pratt 

- Poster: The Home of the Oppressed

- Document: Slavery and the Slave Trade In The District of Columbia

STUDENT RESOURCE
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"Mr. DAVIS, of Mississippi: I find little 
controversy between those who have spoken on this 
bill, except as to the punishment which should be 
visited upon him who introduces his slave property 
into the District of Columbia. It is assumed to be an 
offense, and is treated as though the only question 
were whether the individual who introduces a 
slave into the District shall be fined, or whether 
the slave shall be manumitted. The power to do 
this is not referred to any particular grant of the 
Constitution, but it is attempted to draw it from the 
fact that like power has been exercised by a State, 
which, being sovereign over its own territory, may 
have for public purposes  refused, under certain 
conditions, to allow slaves to be introduced within 
its borders... The States, as sovereigns, possess all 
powers which they have not delegated; the Federal 
Government as a trustee has only those which have 
been granted to it... That was to give to Congress the 
control of the District, within which it might meet 
for purposes truly and clearly connected with a seat 
of Government. It was not to confer on Congress 
the absolute or unlimited power of legislation, but 
to prevent any one else from legislating in a District 
ceded for use as the seat of Government... The same 
section of the Constitution which gives to Congress 
exclusive legislation over the District of Columbia 
gives it over the forts, arsenals, custom-houses, and 
dock-yards. Then if a citizen of Georgia, wishing 
to go to Mississippi with a slave, which he should 
subsequently sell, passed through a dock-yard of the 
United States, his slave would be emancipated by 
general legislation. To this extent would the power 
here asserted reach, whenever it should please the 
majority to exercise it."

"Mr. PRATT: The Senator from Mississippi will 
thus perceive that if this bill passes, every citizen 

of the United States may pass through the District 
of Columbia with his slaves to any other part of the 
United States...This restriction, therefore, applies 
exclusively to the slavedealer, and it does not apply 
at all to the slave owner. If this bill passes, the 
slaveowner will be permitted, as he now is, to bring 
his slaves through the District, if he does not bring 
them either for the purpose of selling them here, 
or of placing them in depot here for the purpose 
of carrying them to some other part of the United 
States to be sold as merchandise."

"Mr. Davis, of Mississippi: What I ask is, where 
does this Government get the right to ask the citizen 
what he is going to do with his property, and where 
does it get the right to discriminate or decide, by 
his future intentions, on the right of possession and 
transit with such property?"

RESOURCE: SLAVE TRADE IN WASHINGTON DC

CONGRESSIONAL GLOBE:
Discussion Between Senator 
Davis and Senator Pratt
This is an excerpt of a Senate debate between 
Jefferson Davis of Mississippi and Thomas 
Pratt of Maryland on how much power the 
federal government should have.

The Library of Congress. 
Congressional Globe, Senate, 31st 
Congress, 1st Session, page 1641.
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RESOURCE: SLAVE TRADE IN WASHINGTON DC

POSTER: 
"Home of the Oppressed"

The Library of Congress
Digital ID: CPH 3a41229

This image is from a broadside titled "Slave Market of America". It was 
printed as part of a movement of abolitionists and Quakers to have Congress 
abolish slavery in the capital. It contrasts "The Home of the Oppressed" with 
an image of the signing of the Declaration of Independence, which is cap-
tioned "The Land of the Free." 
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 "Congress, by the Constitution of the 
United States, has the right "to exercise exclusive 
legislation, in all cases whatsoever," over the District 
of Columbia. --See Constit. U.S. Art I. Sect. 8.

 Under the authority of Congress, and 
therefore of the whole people of the United States, 
more than SIX THOUSAND men, women and 
children are held as SLAVES in this District. 

 Under the same authority, a slave-trade, as 
atrocious as any known in the world, is carried on 
in the same District. Slave Factories, with chains 
and grated cells, are established at the Seat of 
Government, where slaves are constantly collecting 
from the neighboring States, and thence regularly 
shipped in cargoes, or sent, literally manacled 
together, in droves, to the more remote South. The 
Corporation of the City of Washington receives 
four hundred dollars a year, each, for LICENSING 
PRIVATE SLAVE PRISONS. THE DISTRICT OF 
COLUMBIA IS ONE OF THE GREATEST AND 
MOST CRUEL SLAVE MARKETS IN THE WORLD!

 Under the same authority FREE colored 
persons are thrown into prison, and if they cannot 
obtain evidence to prove their freedom, they are 
sold as slaves, to pay jail fees! Five persons have 
been sold, in one year, into perpetual slavery, to pay 
jail fees!

 The Public Prisons of the United States, 
maintained by taxes which we all pay, are made use 
of by the slave dealers, to store the victims of the 
American slave trade.

 The guilt of tolerating these enormities 
rests on the whole American people, and on 
every individual who will not exert himself to 
remove them. Congress, it is true, has the poewr of 
legislation. But it will never exercise the power, until 
the people require it. When the American people 
declare in a voice of thunder, that they will not 
endure to have their own metropolis profaned with 
Slavery, then, and not till then, will the legislation of

Courtesy of The Library of 
Congress

Digital ID: RBPE 21002200

RESOURCE: SLAVE TRADE IN WASHINGTON DC

DOCUMENT: 
Slavery and the Slave Trade in 
the District of Columbia

Congress be the echo of their voice. Speak then, fellow 
citizens! Overwhelm Congress with petitions, and tell your 
Representatives that Slavery and all traffic in human flesh at 
the Seat of Government must be TOTALLY, IMMEDIATELY, 
AND FOREVER ABOLISHED!"

This is an anti-slave trade in DC publication was 
printed listing the faults of the slave trade in 
Washington DC and calling citizens into action.
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Post-Lesson Introduction 
This lesson prepares students to create a short 
written piece that reflects the point of view of the 
senator that they played during the SIM. In this 
lesson students will reflect on their own actions 
during the SIM and determine what, if anything, 
could have been done to come up with a better 
compromise. 

POST-LESSON:
COMPROMISE  
OF 1850 WRITING 
ASSESSMENT

LESSON 
DURATION 

50 minutes 

Learning Objectives
Students will be able to:
• Complete a written assessment based upon 

their experience with the Senate Immersion 
Module, the pre-lesson on the Compromise of 
1850, and their knowledge of history.

Essential Questions 
• How can individuals and groups consider 

diverse interests to address the concerns and 
needs of the country? 

• What is the role of deliberation, debate and 
negotiation in shaping legislation?

Enduring Understandings
• Developing consensus in groups with 

different interests requires committment and 
participation. 

• The Senate, as a legislative body, is designed 
for deliberation and debate as a part of the 
creation of legislation that can reflect the 
important concerns of all citizens.

KEY VOCABULARY

• Representation: how the interests of the citizens 
are promoted by elected officials 

• Amendment: a modification to an official document 

• Negotiation: discussion aimed at reaching 
an agreement 

• Decision-making: the process by which a 
determination about how to proceed is made
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DESCRIPTION

Students will complete the quick reflection activity by answering 
questions on the provided graphic organizer. Each question asks 
students to consider how they negotiated with their peers and voted 
during the SIM visit. 

1. How did you vote on the proposed bill?
2. Where did you “stick to your guns” and not compromise at all? 
Did this accurately reflect the views of the senator that you were 
portraying? Why or why not?
3. Where did you compromise with your peers. Did this accurately 
reflect the views of the senator that you were portraying? Why or 
why not?
4. Explain how you feel about the outcome of the senate session. Do 
you support the compromises that were reached? What changes 
would you have made if you could go back and do the SIM again?
5. Do yo think the constituents you were representaing would 
have supported your vote? Why or why not? How do you convince 
constituents who are angry about your vote to keep supporting you 
as a senator?

Students will get to choose from the following for their written 
assessment. 

1. Create a new amendment: You get a “do over.” Draft a new 
amendment that you would like to present to the senate. In the 
description of the amendment please explain what the amendment 
is asking for and justify why it is a good idea for your constituents, 
key interest groups, or the country as a whole. (Ex: staunch 
abolitionists may wish they had worked harder to push through an 
amendment restricting the activity of officers tracking down fugitive 
slaves in free states).

2. Write a letter to a particular interest group among your 
constitutents, explaining why you voted the way you did. Depending 
on how much you compromised, you may have to be VERY 
convincing. It is not possible to please all of your constituents. 
However, maybe if you are VERY convincing some of them will 
forgive you for abandoning their interests or for turning your back on 
the core principals of your party. (Ex: a pro-slavery senator may have 
to write to southern plantation owners explaining why he voted the 
way he did).

3. You are up for re-election and need party support. Write a letter 
to your party chairman, whip, or majority/minority leader explaining 
why you voted the way you did. This would be particularly interesting 
if you had to abandon some core party principles in order to pass the 
compromise. Make sure you to justify why you voted the way you did. 

SIM Curriculum: COMPROMISE OF 1850
Post-Lesson

TIME ACTIVITY

5 minutes Warm-up

               Materials:
                    - Part 1: Reflect (pg. 37)

Post-Visit Lesson Plan
TOTAL TIME: 50 minutes

10 minutes Written Assessment  
 choices introduced  
 and explained.

               Materials:
                    - I Voted, Now What... (pg. 38)
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Your audience is a very powerful member of your party and may 
hold your political future in his hands.

4. Write an Opinion piece for a national newspaper. In this OP-Ed 
piece you explain your opinion of the compromise that the Senate 
reached during its last session. You can use this as a venue to 
defend your vote, attack the voting behavior of your rivals, or to 
simply present how you feel about the compromise and what you 
feel will be the ramifications of it for the American people as a 
whole.

The written pieces created by the students will provide a good deal 
of information about their understanding of the SIM process and 
their role as a senator. Have students create a final draft of their 
work for homework.

Students choose one of the assessment topics and begin to 
brainstorm and pre-write their responses. 

See instructional strategies notes above for a pre-writing structure. 
(R.A.F.T.)

The written pieces created by the students will provide a good deal 
of information about their understanding of the SIM process and 
their role as a senator. Have students create a final draft of their 
work for homework.

If you have time, consider having some of the students read their 
pieces aloud to the class. Invite students to critique the arguments. 
You could also have them posted in the room for future reference.

Student will review their survey response from the pre-lesson on 
the compromise of 1850. They will adjust their responses to fit their 
new understanding of representative democracy and what it means 
to be a senator. They should consider how they have grown in their 
own understanding of this work since their experience in the SIM.

30 minutes Preparation & Writing

               Materials:
                    - Part 2: Organize Your Text (pg. 39)

5 minutes Formative Assesment

               Materials:
                    - Part 3: My Vote Rubric (pg. 40)

Extra time Read Aloud / Critque

Homework Pre-SIM Survey

SIM Curriculum: COMPROMISE OF 1850
Post-LessonPost-Visit Lesson Plan (continued)

TOTAL TIME: 50 minutes
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SIM Curriculum: COMPROMISE OF 1850
Post-Lesson Materials

1. How did you vote on the proposed bill?

2. here did you “stick to your guns” and not compromise at all? Did this accurately reflect the views of the 
senator that you were portraying? Why or why not?

3. Where did you compromise with your peers. Did this accurately reflect the views of the senator that you 
were portraying? Why or why not?

4. Explain how you feel about the outcome of the senate session. Do you support the compromises that were 
reached? What changes would you have made if you could go back and do the SIM again?

5. Do you think the constituents you were representing would have supported your vote? Why or why not? How 
do you convince constituents who are angry about your vote to keep supporting you as a senator?

Part 1: Reflect
STUDENT WORKSHEET
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SIM Curriculum: COMPROMISE OF 1850
Post-Lesson Materials

You cast a vote on the compromise of 1850! Now 
live with the consequences. You have the following 
choices of writing assignments to defend, explain, 
or take back your vote. You decide…

1. [INDIVIDUAL] Create 
a new amendment: You 
get a “do over.” Draft a 
new amendment that you 
would like to present to 
the senate. 

In the description of the 
amendment please explain 
what the amendment is 
asking for and justify why 
it is a good idea for your 
constituents, key interest 
groups, or the country 
as a whole. (Ex: staunch 
abolitionists may wish they 
had worked harder to push 
through an amendment 
restricting the activity of 
officers tracking down 
fugitive slaves in free 
states).

2. [LOCAL] Write a letter 
to a particular interest 
group among your 
constitutents explaining 
why you voted the way 
you did. 

Depending on how much 
you compromised, you 
may have to be VERY 
convincing. It is not 
possible to please all 
of your constituents. 
However, maybe if you are 
VERY convincing some of 
them will forgive you for 
abandoning their interests 
or for turning your back on 
the core principals of your 
party. (Ex: a pro-slavery 
senator may have to write 
to southern plantation 
owners explaining why he 
voted the way he did).

3. [PARTY] You are up 
for re-election and need 
party support. Write 
a letter to your party 
chairman, whip, or 
majority/minority leader 
explaining why you 
voted the way you did. 

This would be particularly 
interesting if you had 
to abandon some core 
party principles in order 
to pass the compromise. 
Make sure  to justify why 
you voted the way you 
did. Your audience is a 
very powerful member of 
your party and may hold 
your political future in his 
hands.

4. [NATIONAL] Write 
an Opinion piece 
for a major national 
newspaper. 

In this OP-Ed piece you 
explain your opinion of 
the compromise that the 
senate reached during 
its last session. You can 
use this as a venue to 
defend your vote, attack 
the voting behavior of 
your rivals, or to simply 
present how you feel 
about the compromise 
and what you feel will be 
the ramifications of it for 
the American people as a 
whole.

I VOTED, 
NOW WHAT…

STUDENT WORKSHEET
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SIM Curriculum: COMPROMISE OF 1850
Post-Lesson Materials

Introduction Topic of Bill(s)   

 Your Vote(s)

Text Body Reasons for your vote or why you think elements of the bill should be changed  
 (include at least 3). Use evidence from previous primary documents or   
 reference elements from the SIM to support your positions. 

 1.

 2.

 3.

 What was difficult about your voting decision(s)?

Conclusion Revisit Reasons for your vote

 Convince your constituents to continue to support you
  

Part 2: 
Organize Your Text

STUDENT WORKSHEET

Why these issues are or aren't 
important? (To the nation, state, party, 
and senator personally)
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SIM Curriculum: COMPROMISE OF 1850
Post-Lesson Materials

Review this rubric to make sure that your written
work is the best it can be!

CATEGORIES EXCELLENT SKILLED PROFICIENT DEVELOPING

Part 3: 
My vote Rubric

EXPLANATION:
The text introduces a 
clear explanation of the 
bill topic(s) and vote(s) 
made by the senator.

REASONING:
The text provides 
multiple reasons 
for decision-making 
and supports it with 
evidence.

AUDIENCE:
The writer takes into 
account the audience’s 
interests, concerns, and 
needs.

CREATIVITY/
ORIGINALITY:
The writer designs the 
text to be shared with 
constituents.

The text introduces a 
clear explanation of 
the bill topic(s). The 
explanation provides 
facts, definitions, and 
details that fully explain 
the topic. The text also 
clearly explains the 
vote(s) made by the 
senator

The text provides 
sufficient and relevant 
reasons for the voting 
decision(s). The 
conclusion effectively 
summarizes the 
evidence and reasons.

The text addresses the 
audience’s interests, 
concerns, and needs 
about the bill topic(s) 
and the senator’s 
vote(s).

The writer designed 
the text to be shared 
with constituents in a 
creative manner, but is 
not unique. 

The text introduces a 
clear explanation of 
the bill topic(s). The 
explanation provides 
the most significant 
facts, definitions, and 
details that fully explain 
the topic. The text also 
clearly explains the 
vote(s) made by the 
senator

The text provides 
convincing and relevant 
reasons for the voting 
decision(s). The 
conclusion expertly 
summarizes the 
evidence and reasons.

The text consistently 
addresses the 
audience’s interests, 
concerns, and needs 
about the bill topic(s) 
and the senator’s 
vote(s). 

The writer designed 
the text to be shared 
with constituents in 
an original way and 
illustrates creative and 
innovative thinking.

The text introduces an 
explanation of the bill 
topic(s) and explains 
the vote(s) made by the 
senator.

The text provides 
reasons for the voting 
decision(s). The 
conclusion summarizes 
the evidence and 
reasoning.

The text inconsistently 
addresses the 
audience’s interests, 
concerns, and needs 
about the bill topic(s) 
and the senator’s 
vote(s).

The writer designed 
the text to be shared 
with constituents in a 
straightforward manner.

The text introduces an 
explanation of the bill 
topic(s) or explains the 
vote(s) made by the 
senator.

The text lacks enough 
reasons for the voting 
decision(s). 
OR
The conclusion fails to 
summarize evidence 
and reasoning.

The text does not 
address the audience’s 
interests, concerns, 
and/or needs about 
the bill topic(s) and the 
senator’s vote(s).

The writer did not 
design the text 
to be shared with 
constituents.

STUDENT WORKSHEET
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SIM Curriculum: COMPROMISE OF 1850
Appendix

HISTORY CONTENT STANDARDS 
(MASSACHUSETTS) 
U.S. History I Standards

USI.11 Describe the purpose and functions of 
government.

USI.36. Summarize the critical developments leading 
to the Civil War.

C. The Wilmot Proviso.

D. The Compromise of 1850.

USI.21 Describe how decisions are made in a 
democracy, including the role of legislatures, courts, 
executives, and the public.

American Government Standards 
USG1.3 Describe the purposes and functions of 
government.

COMMON CORE STANDARDS

Anchor Standards for Reading (see differentiated 
Reading Standards for Literacy in History/Social 
Studies 6-12 for more grade level detail)

RH.1: Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such 
features as the date and origin of the information.

RH. 2: Determine the central ideas or information of 
a primary or secondary source, provide an accurate 
summary of how key events or ideas develop over the 
course of the text.

RH. 7: Integrate and evaluate content presented in 
diverse formats and media, including visually and 
quantitatively, as well as in words.

RH.9 – Compare and contrast treatments of the same 
topic in several primary and secondary sources.

RH. 10 -  Read and comprehend complex literary and 
informational texts independently and proficiently.

ANCHOR STANDARDS FOR WRITING (SEE 
DIFFERENTIATED WRITING STANDARDS FOR 
LITERACY IN HISTORY/SOCIAL STUDIES 6-12 
FOR MORE GRADE LEVEL DETAIL)

WHST.9-10.2. Write informative/explanatory texts to 
examine and convey complex ideas and information 
clearly and accurately through the effective selection, 
organization and analysis of content.

A. Introduce a topic; organize complex ideas, concepts, 
and information to make important connections 
and distinctions; include formatting (e.g., headings), 
graphics (e.g., figures, tables), and multimedia when 
useful to aiding comprehension.

B. Develop the topic with well-chosen, relevant, 
and sufficient facts, extended definitions, concrete 
details, quotations, or other information and examples 
appropriate to the audience's knowledge of the topic.

C. Use appropriate and varied transitions to link the 
major sections of the text, create cohesion, and clarify 
the relationships among complex ideas and concepts.

D. Use precise language and domain-specific 
vocabulary to manage the complexity of the topic.

E. Establish and maintain a formal style and objective 
tone while attending to the norms and conventions of 
the discipline in which they are writing.

F. Provide a concluding statement or section that 
follows from and supports the information or 
explanation presented (e.g., articulating implications 
or the significance of the topic).

WHST.9-10.4. Produce clear and coherent writing in 
which the development, organization, and style are 
appropriate to task, purpose, and audience.

WHST.9-10. 5. Develop and strengthen writing as 
needed by planning, revising, editing, rewriting, or 
trying a new approach.

STANDARDS  
ALIGNMENT
The pre- and post-lessons and the SIM  are aligned 
to the following Common Core and Massachusetts 
standards.
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SIM Curriculum: COMPROMISE OF 1850
Appendix

ANCHOR STANDARDS FOR SPEAKING  
AND LISTENING
CCSS.ELA-LITERACY.SL.9-10.1

Initiate and participate effectively in a range of 
collaborative discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grades 9-10 
topics, texts, and issues, building on others' ideas and 
expressing their own clearly and persuasively.

B. Work with peers to set rules for collegial 
discussions and decision-making (e.g., informal 
consensus, taking votes on key issues, presentation 
of alternate views), clear goals and deadlines, and 
individual roles as needed.

C. Propel conversations by posing and responding to 
questions that relate the current discussion to broader 
themes or larger ideas; actively incorporate others 
into the discussion; and clarify, verify, or challenge 
ideas and conclusions.

CCR: SL 2.Integrate and evaluate information 
presented in diverse media and formats, including 
visually, quantitatively, and orally.

CCR: SL 3. Evaluate a speaker's point of view, 
reasoning, and use of evidence and rhetoric.

CCR: SL.4. Present information, findings, and 
supporting evidence such that listeners can follow the 
line of reasoning and the organization, development, 
and style are appropriate to task, purpose, and 
audience.

CCR: SL.6. Adapt speech to a variety of contexts and 
communicative tasks, demonstrating command of 
formal English when indicated or appropriate.

21ST CENTURY SKILLS  
(FROM WWW.P21.ORG)

- Use various types of reasoning (inductive, deductive, 
etc.) as appropriate to the situation.

- Analyze how parts of a whole interact with each 
other to produce overall outcomes in complex 
systems.

- Effectively analyze and evaluate evidence, 
arguments, claims and beliefs.

- Analyze and evaluate major alternative points of view.

- Synthesize and make connections between 
information and arguments.

- Interpret information and draw conclusions based on 
the best analysis.

- Identify and ask significant questions that clarify 
various points of view and lead to better solutions.

- Articulate thoughts and ideas effectively using oral, 
written and nonverbal communication skills in a 
variety of forms and contexts.
- Listen effectively to decipher meaning, including 
knowledge, values, attitudes and intentions.

- Use communication for a range of purposes  
(e.g. to inform, instruct, motivate and persuade).

- Demonstrate ability to work effectively and 
respectfully with diverse teams.

- Exercise flexibility and willingness to be helpful 
in making necessary compromises to accomplish a 
common goal.

- Assume shared responsibility for collaborative work, 
and value the individual contributions made by each 
team member.

STANDARDS  
ALIGNMENT
(CONTINUED)
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The following resources provide more information 
and curriculum about the U.S. Legislature and the 
Senate.

Annenberg Classroom 
A resource for Civics Education

The Civics Renewal Network 
A comprehensive listing of civics teaching resources

GovTrack
This website helps to track activities in the Congress

iCivics
Free curriculum and games to learn civics

Library of Congress 
Supports Congress in fulfilling their duties 
and contains millions of resources, like books, 
photographs, maps, etc.

National Archives and Records Administration
Center for Legislative Archives
Preserves and makes available to researchers the 
historical records of the U.S. House of Representatives 
and the U.S. Senate

Open Congress 
Resource designed to help constituents track their 
elected representatives and how they voted on bills 

PopVox 
Enables you to share your opinion about a bill with 
your representatives and the public

Senate.gov 
Provides information about past and present Senates

CongressLink 
Provides resources for teachers about Congress

Created in consultation with Gigantic Mechanic and 
Institute of Play

SIM Curriculum: COMPROMISE OF 1850
Appendix

ADDITIONAL
RESOURCES


